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Abstract
This research study intends to explore the importance of teaching phrasal 
verbs in the English classroom, as well as to identify the effects that teach-
ing phrasal verbs following an explicit approach has on their acquisition 
as evidenced by the students’ oral performance. The paper will also point 
out the importance of engaging students in different systematic classroom 
activities to be able to determine whether their phrasal verbs acquisition 
becomes significant and improves their oral performance. Finally, the re-
search intends to understand if there is a correlation between the acquisi-
tion of phrasal verbs through explicit and systematic activities used in the 
classroom, and the students’ performance and proceduralization of phrasal 
verbs; and if they when presented and studied explicitly in class, can help 
the students to incorporate them in their oral performance.

Key words: vocabulary, methods, phrasal verbs, explicit approaches to 
teaching

Resumen
Este estudio pretende explorar la importancia de la enseñanza de las fra-
ses verbales en la clase de inglés, así como identificar los efectos que en-
señarlas siguiendo un enfoque explícito tiene en su adquisición, según lo 
evidenciado por el desempeño oral de los alumnos y las alumnas. El artícu-
lo también señalará la importancia de involucrar a los estudiantes en dife-
rentes actividades sistemáticas para poder determinar si su adquisición de 
las frases verbales llega a ser significativa y mejora su expresión oral. Fi-
nalmente, la investigación pretende comprender si existe una correlación 
entre la adquisición de las frases verbales a partir de actividades explícitas 
y sistemáticas utilizadas en la clase y el rendimiento de los/las estudian-
tes y el proceso de enseñanza de las frases verbales, así como cuando se 
presentan y estudian en clase, estas pueden ayudar a los/las estudiantes a 
incorporarlas en su desempeño oral. 

Palabras claves: vocabulario, métodos, frases verbales, enfoques explícitos 
para la enseñanza
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Using phrasal verbs when speaking is a distinctive characteristic of 
native speakers’ every day speech and should be one key feature 
when learning and teaching English as a foreign or second language. 

The way in which phrasal verbs should be presented to students has been an 
issue and has evolved as linguists have started to understand their importance, 
and the way in which the students learn them best. Different techniques have 
been used as professors have gained insights into what kind of approaches work 
better in the process. However, a central problem emerges when the receivers of 
the language have difficulty processing the information they get. Although very 
little is known about the actual processes which intervene between teaching 
and learning phrasal verbs, an abundant deal of agreement exists that a greater 
emphasis on the meaning and use of the different phrasal verbs must be given 
if teachers want students to sound more native-like. 

English phrasal verbs are one of the most puzzling structures for English 
Language Learners and students tend to avoid their use due to their difficulty. 
As a result, it is imperative to determine the best way in which students can 
understand and use them correctly. It is then important to determine if explicit 
or implicit approaches to teaching make the acquisition of phrasal verbs more 
effective. 

  

Review of Literature

“Is it look up, look for or look at, professor? I honestly do not see the differ-
ence,” said Lina, an English student at the University of Costa Rica. Scenarios 
like the previous one might pervade our English classrooms when dealing with 
phrasal verbs. Gardner and Davies (2007) point out that there has been a lot of 
confusion throughout the years surrounding the description and classification of 
phrasal verbs. Moreover, several sources, including grammarians and linguists, 
have debated how to define and classify phrasal verbs (Gardner & Davies, 2007). 
Gaston (2004) admits that perhaps, due to this confusion, nonnative speakers 
find them difficult to acquire and thus avoid using them. 

As stated by Gaston (2004), several factors may trigger the fact that stu-
dents of English avoid using phrasal verbs while speaking. For instance, Gaston 
(2004) argued that this might be due to their unusual construction verb+ parti-
cle, their structural differences or their idiomatic nature. Their overall meaning 
is idiomatic because it is different from the meaning of the individual words that 
make up the phrasal verb. As stated by the American linguist Dwight Bolinger 
“‘take off’ has no more to do with ‘take’ than disease has to do with ‘ease’” (as cit-
ed in Hanks, 2005). It is important to notice how today phrasal verbs apparently 
continue to be a torment for linguists, grammarians and students as they were 
back in 1971 when Bolinger wrote his book The Phrasal Verb in English. Besides 
having difficulties acquiring the phrasal verbs that already exist, students also 
face the challenge of learning many of the new phrasal verbs that are invented 
in English every year due to changes in society; thus, verb phrases like chill out 
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or sex up are incorporated in everyday speech as a result of their frequency in 
the media.

Scholars consider phrasal verbs the most common informal phrases in Eng-
lish, and the definitions may vary from one author to another. For instance, 
Thornbury (2002, p.6) has characterized them as lexemes, that is “a word or 
group of words that function as a single meaning unit.” On the other hand, Nat-
tinger (1980) has referred to them as polywords which he has defined as “short 
phrases with extremely low variability whose meaning exists apart from syntax. 
They are often substitutes for single words and are thus almost the same as other 
vocabulary items” (1980, p.339). Moreover, Ushigusa (2008) conceived them as 
prefabs or multiwords. Thornbury (2002) has also agreed that they have a lexical 
meaning and a grammatical form. The lexical meaning of phrasal verbs derives 
from the fact that their meaning cannot usually be interpreted by separating 
the parts, and they have a rather idiomatic significance (Schmitt, 2000). For 
instance, the meaning of look is to use your eyes and to see and the preposition 
up means the opposite of down, but the phrasal verb look up may have several 
meanings that differ from the meanings of the verb and preposition that make 
the unit. Therefore, Thornbury (2002) suggested that the grammatical form of 
phrasal verbs originates from the verb+particle structure and the four types of 
phrasal verbs that have been identified. The following table shows the four types 
according to Naunton (as cited in Thornbury, 2002, p. 123).

Table 1
Four types of phrasal verbs

Type Example Meaning Explanation

1. Intransitive Come to Recover These don’t take an object.
2. Transitive inseparable Look into Investigate These must take an object which 

always comes after the verb.
3. Transitive separable Put off Postpone The object can either come be-

tween the verb and the particle 
or after the verb. If  we use a pro-
noun then it must go between.

4. Three-part Put up 
with

Endure These are always transitive 
inseparable.

Given the importance of the oral production of all the students in an 
English class, researchers have done different studies to determine if the 
acquisition of phrasal verbs by recurrent exposure to them in class has a 
significant effect on their oral production. In this regard, Thornbury (2002) 
suggested that the classroom provides a natural context for teaching phras-
al verbs such as turn on and turn off, for example. Thornbury (2002) also 
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advanced the view that complex explanations should be avoided and that a 
few phrasal verbs at a time presented in contextualized activities will help 
the student to internalize the vocabulary successfully. In this regard, Es-
quivel (2000) found that students need to incorporate phrasal verbs in their 
speech in order to sound more spontaneous and native-like. However, Esquiv-
el (2000) also pointed out that most teachers find phrasal verbs not worthy 
of being taught in the classroom and rather difficult for students to under-
stand. Nevertheless, incorporating phrasal verbs in the classroom should not 
mean mayhem or a burden for teachers, but rather an opportunity for them 
to provide students with tools to become more native-like. Moreover, from the 
literature, it is clear that many of the authors have emphasized the difficult 
nature of phrasal verbs. Therefore, the fact that they seem to be complex for 
most EFL students should be a reason for teachers to intervene. Wood (2009) 
agreed with this idea when he claimed that difficult areas should be given 
extra attention in the classroom since systematic exposure to phrasal verbs 
has also proven to increase students’ fluency in the target language. For in-
stance, one of Ushigusa’s findings has stated that “a more fluent speaker has 
a larger number of prefabs readily available in his/her mind. A greater degree 
of proceduralization associated with the use of prefabs, which are syntactic 
as well as lexical units recurrently used regardless of idiomaticity, has a high 
likelihood of being associated with a greater degree of temporal measures of 
fluency.” (2008, p. 193) That is, students who were fluent in English showed 
proficiency in what she calls prefabs such as phrasal verbs, which had been 
recurrently used in classroom scenarios, and therefore, were available in the 
student’s procedural knowledge. Moreover, Ushigusa (2008) has claimed that 
“the use of prefabricated sequences of words (prefabs) is associated with au-
tomaticity or proceduralization, and their use is argued to reduce time for 
speech-planning and speech-production.” 

Regarding what to teach when dealing with phrasal verbs, some research-
ers agree with the idea of teaching specific sets or lists of phrasal verbs. For ex-
ample, Gardener and Davis (2007) findings have suggested that learners should 
learn those English phrasal verbs that are more frequent. They also recommend 
that teachers expose students to what they call the top 100 phrasal verb lem-
mas. Likewise, Nation (as cited in Schmitt, 2000) insisted on the need to spend 
more time teaching strategies like guessing meaning from context, than long 
lists of words. Finally, Thornbury (2002) also confirmed this idea by admitting 
that “phrasal verbs are best learned on an item-by-item basis, and preferably in 
short contexts that demonstrate their syntactic behavior.” 

In terms of how to teach phrasal verbs, most scholars agree that a com-
bination of explicit approaches and sufficient exposure to the language may 
have the best results (Schmitt, 2000). Wood (2009) also pointed out that a 
high degree of repetition and practice tends to improve the students’ perfor-
mance and proceduralization of phrasal verbs. However, after a thorough 
review of the literature, it is still unclear which approach, explicit or inciden-
tal, is the best for teaching phrasal verbs. Whereas traditional approaches 
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provide repetition and recycling of words, incidental approaches suggest that 
students learn a great deal of vocabulary when they are exposed to the lan-
guage through extensive reading or in a native environment (Schmitt, 2000). 
As a result, a combination of explicit instruction of specific phrasal verbs 
through texts, listening or speaking activities where the verbs are recurrent 
and presented naturally, together with extensive reading programs or im-
mersion into L2 environments, may be the ideal for successful vocabulary 
learning (Thornbury, 2002).

The purpose of the current study is to identify the effects that teaching 
phrasal verbs following an explicit approach has on their acquisition as evi-
denced by the students’ oral performance. According to Celse-Murcia & Lars-
en- Freeman (as cited in Esquivel, 2000), phrasal verbs are an important part 
of conversational English since register may be affected. In other words, non-
native students with a poor knowledge of phrasal verbs will tend to use single 
words where a phrasal verb, due to their informal nature, will be more ap-
propriate. Therefore, it is common to hear students in an informal setting say 
things like omit a question instead of miss out a question. Therefore, I intend 
to engage students in different systematic classroom activities to be able to 
determine whether their phrasal verbs acquisition becomes significant and 
improves their oral performance. That is, I attempt to answer the following 
research questions: 

1. Is there a correlation between the acquisition of phrasal verbs through 
explicit and systematic activities used in the classroom and the stu-
dents’ performance and proceduralization of phrasal verbs?

2. How many of the phrasal verbs explicitly presented and studied in class 
can the students incorporate in their oral performance?

Method

The participants were nineteen college students, five males and fourteen 
females from first year, all of whom were students of the School of Modern Lan-
guages at the University of Costa Rica. Most were between the ages of 18 and 20. 
The group consisted of native Spanish speakers enrolled in either the English 
Language Teaching or English major who were taking LM-1002, English II, at 
the moment of the study. The level of proficiency in the target language is Inter-
mediate. 

The English II course is intended for students of the first year of the major 
in either English Language Teaching or English. This 16-week course provides 
an in-depth coverage of the four major language skills: reading, writing, listen-
ing, and speaking. The textbook used for the course is Interactions 2 Integrated 
Skills Edition, which is proposed for low-intermediate to Intermediate students. 
The textbook has a strong grammar component which acts as a foundation for 
students to rely on while mastering their new skills. 
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Procedure

The first day of class, the instructor gave students a diagnostic test that 
consisted of two parts and twenty points in total (see appendix 1). The first part 
of the test included a fill in the blanks exercise where students had to choose the 
correct verb phrase from a list given to complete each of the sentences. The sec-
ond part of the test comprised a list of sentences containing an underlined part 
for students to change with the phrasal verb with a similar meaning. 

Students were told that the purpose of the diagnostic test was to establish 
whether they already knew some of the verb phrases that were going to be ex-
plicitly studied during the course. They were also informed that those and other 
verb phrases were going to be presented explicitly throughout the course to de-
termine the verb phrases gains during the semester. The instructor graded the 
tests but did not give them back to students. The same test was administered 
the last day of classes to evaluate the achievement of phrasal verbs during the 
process. Aside from the diagnostic test, the instructor also recorded students at 
the beginning of the semester during an oral exam to determine whether they 
use phrasal verbs spontaneously while talking. At the end of the semester, an-
other oral exam was administered to evaluate whether there was an increase in 
the use of phrasal verbs or not. Furthermore, the same test done as a diagnostic 
was administered as a post test during the last day of classes (see appendix 2). It 
is important to mention that the instructor graded the test focusing on meaning 
rather than the form of phrasal verbs. That is, she granted students points for 
using the right phrasal verb in the context given, regardless of the fact that some 
students did not conjugate them correctly. 

For a period of ten weeks, the teacher presented one activity per week to 
teach different verb phrases. In order to trace the students’ progress through 
the ten weeks, samples from learners were collected and two recordings were 
done, one before the study was carried out and another at the end of the process. 
At the beginning of every class, the instructor presented what she called the 
phrasal verb of the day. This was a warm-up activity where the instructor wrote 
a sentence or short text on the board and highlighted the phrasal verb. Then, she 
asked one of the students to read the sentence out load and come up with possi-
ble meanings for the phrasal verb in the sentence. After that, the instructor had 
one or two students use the phrasal verb orally in a different sentence from the 
one provided by the instructor. In addition, previous phrasal verbs were recycled 
and reused during classes in order to help students to move from the receptive to 
a more productive stage in the learning process. 

In the first week, the teacher had students complete a matching game to 
present ten new verb phrases and their corresponding definitions. Then, during 
the next class, she reviewed the verb phrases and had students complete sev-
eral conversations where they had to use the verb phrases studied (see appen-
dix 3). During the third week, the teacher worked with the textbook presenting 
both inseparable and separable verb phrases and their meaning (see appen-
dix 4). Furthermore, students completed several gap-fill exercises in the book 
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to practice using the phrasal verbs. During the following weeks, the instruc-
tor presented a series of controlled and contextualized activities that included 
matching, gap-fill, listening and speaking tasks and identification exercises, 
among others. During the process, the instructor made sure the activities were 
presented first for recognition and then for production as established by Thorn-
bury (2002). It is also important to clarify that the activities were planned ac-
cording to the topic students were expected to cover as part of the program (see 
appendixes 5-10). Moreover, the instructor paid special attention to the mean-
ings of the phrasal verbs during the whole process since the purpose of the pres-
ent study is internalizing and incorporating phrasal verbs in students’ speech 
rather than the correct use of their form; however it is important to point out 
that the form is obviously relevant.

Results and Discussion

Table 2 presents all the results of the pre and posttests. The first column 
lists the grades students got in the diagnostic test, and the second column shows 
the results they obtained in the same test after ten weeks of studying phrasal 
verbs explicitly. As depicted in the table, most of the students improved their 
performance after the experiment. It is also important to notice that only two out 
of nineteen got a lower grade than the one they obtained in the pretest. 

Table 3 focuses more on the learners’ oral performance. The first column 
shows the number of phrasal verbs students used during the activity. As seen in 
the table, ten out of nineteen students used no verb phrases, seven students used 
only 1, one student used 1 and another used 4. Table 3 also includes the verb 
phrases students attempted to fit in their oral production but were used incor-
rectly. When individual performance is observed, it is visible that even though 
the verb phrases used were incorrect, the fact that they tried to incorporate them 
to their speech is indeed vital to notice. 

Finally, table 4 provides information regarding the phrasal verbs students 
utilized during the oral activities. The first column shows the verbs students 
used in the oral activity done before presenting phrasal verbs. The second col-
umn presents the phrasal verbs students made use of while performing at the 
end of the process. 

Table 2
Students’ scores in pre and posttests

Student Pretest 20 pts. Posttest 20 pts.
A 85 95
B 25 40
C 65 95
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D 30 55
E 40 80
F 65 100
G 40 95
H 100 100
I 80 95
J 50 60
K 55 75
L 40 50
M 40 65
N 90 95
O 40 50
P 65 95
Q 85 75
R 80 55
S 60 70

Table 3
Students’ use of phrasal verbs during speaking activities

before and after phrasal verbs were explicitly taught
(items taught explicitly)

Student Number of  times verb 
phrases were used while 

talking (before items 
were taught explicitly)

Number of  times verb 
phrases were used while 

talking (after items 
were taught explicitly)

Students’ attempts to use verb 
phrases while talking and used 
them incorrectly. (after items 

were taught explicitly)
A 1 2 agree about instead of  agree with
B 0 1
C 0 0 depend of instead of  depend on
D 0 1 choose about, make about, take 

care about
E 4 2
F 0 2 take care ______
G 0 1
H 1 3
I 1 2 think of instead of  think about
J 1 4
K 0 1 suffer of instead of  suffer from 
L 0 3 remember about instead of  re-

member of
M 0 3



CHÉVEZ. PhRasaL veRbs ... 495

N 0 3
O 3 2
P 0 1
Q 1 1
R 1 4 take care about instead of take 

care of
S 1 5

Table 4
List of phrasal verbs used by students

before and after the study was carried out

Phrasal verbs used by students 
prior to experiment

Phrasal verbs used by students after 
the experiment

Go back, laugh at, tell about, ask 
about, think about, go out with, care 
about, get in, work at, agree with

tell about, believe in, think about, 
hear about, cut off, know about, 
agree with, read about, ask for, suf-
fer from, depend on, write about, 
concern about, spend on, put in, 
scare about, died off

Analysis of the Results

The premise of this study is to identify the effects that teaching phrasal 
verbs following an explicit approach has on the students’ acquisition and oral 
performance. With that in mind, the first important aspect to note is that it is 
evident that most of the students improved their scores in the post test. This is 
quite telling because it supports the premise that verb phrases should be pre-
sented explicitly and in context during class activities to help students internal-
ize them and incorporate them successfully in their oral production (Thornbury, 
2003). However, it is also clear that students might have been able to store them 
as declarative knowledge (also called memory frameworks or schemata (Chamot 
& O’Malley, 1994)). In other words, students were able to recall phrasal verbs in 
the post test when they did not need to be used spontaneously; however, they did 
not show enough communicative competence during the speaking activities. For 
instance, there was no significant proof that students were able to use phrasal 
verbs during oral activities when the latter require a more spontaneous and im-
promptu approach. Moreover, it also suggests that receptive knowledge occurs 
before productive mastery of words. Waring’s (as cited in Schmitt, 2000) results 
also support this finding, claiming that students should fully master the recep-
tive aspects of the vocabulary presented before the productive since they do not 
necessarily co-occur. Obviously, this does not mean that students did not learn 
the phrasal verbs presented during class. What these findings seem to indicate 
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is that students were able to master them receptively but were not able to in-
corporate them to their speech, since the latter may require more exposure to 
the language together with the use of both incidental and explicit approaches 
(Schmitt, 2000). 

Another interesting finding to point out is that many students used trans-
parent phrasal verbs such as care about or go out with in which the particle is an 
adverb or a preposition, and where the meaning can be understood by analyzing 
the parts. In fact, one of the aspects that Thornbury (2002) mentioned as a recent 
trend to teaching phrasal verbs is teaching them by focusing on the meaning of 
the particles. He argues that “a focus on particles aims to sensitize learners to 
the shared meanings of a group such as carry on, drive on, go on, and come on” 
(2002 p. 124). It is clear from the information in Table 3 that certain particles 
might be more easily learned than others. In particular, the preposition about 
occurred more often than other particles. From a particle approach point of view, 
Gardner & Davis found that certain forms are more likely to happen than others; 
however, the particle about was not the most frequent in their results. Notwith-
standing, their findings do agree with the idea that exposure to phrasal verbs 
and the incorporation of a particle approach is a key factor for students’ acquisi-
tion of phrasal verbs (2007). 

Another result that is worth mentioning is that most of the students used 
transparent phrasal verbs. This finding points to the idea that transparent (or 
literal) phrasal verbs are evidently easier to learn since they can be understood 
from their components. However, it also proves the claim that the idiomacity of 
phrasal verbs create a particular problem for students to learn them (Schmitt, 
2000). In other words, many phrasal verbs do not have transparent meanings, 
so it is hard to know the whole connotation by combining the meanings of the 
components, verbs and particles. Such idiomatic meanings make learners feel 
that phrasal verbs are difficult to learn and to use, although English learners 
recognize their importance. From this outcome, we can reason that the seman-
tic properties of phrasal verbs, i.e., transparent (or literal) versus idiomatic (or 
figurative), should be considered in the learning conditions. This result can be 
interpreted as proof that transparent verb-particle combinations can be lexically 
stored as pre-assembled units. This also supports a growing number of studies 
which indicate that redundant storage of regular forms like chunks or multi-
word units like phrasal verbs can occur. 

Even though it is noticeable that students attempted to incorporate some 
of the phrasal verbs in their speech, this study did not reach the conclusion 
that a greater proceduralization, which allows individuals to express communi-
cative competence, is associated with the explicit presentation of phrasal verbs. 
Aside from that, this study found that students are not capable to incorporate 
phrasal verbs even though they were explicitly presented and studied in class. 
Further research should present phrasal verbs categorized by the meanings of 
the particles rather than teaching phrasal verbs grouped by theme as stated by 
Thornbury (2002), since students might be able to grasp them better when they 
are not notionally related. In addition, future studies should investigate the ef-
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fect of semantic properties of phrasal verbs and to examine the effective learning 
condition for idiomatic phrasal verbs. Moreover, it would be interesting to do an 
action research study where there are two control groups where phrasal verbs 
are presented explicitly in one and implicitly in the other one. That kind of study 
would probably give a more reliable result regarding which might be the most 
appropriate way to handle phrasal verbs. Finally, more detailed research should 
incorporate more frequent and systematic oral activities during the process. 
That is, more oral and varied activities should be done and recorded at different 
stages of the process to give the learner more opportunities to practice the new 
phrasal verbs and provide more opportunities for analysis. 

Final Reflection 

It is incredible how much one can learn from research, especially from the 
students. At the beginning of the process, I was afraid students were not going 
to be motivated by the idea of being part of a research project. However, one of 
the key characteristics of the group was their motivation. They were always 
willing to do the activities and perform to the best of their abilities. Even though 
motivation was not a factor to consider in this specific study, I know it was a 
crucial one because it was present in every class. I learned that as a teacher, 
you should always take every part of the teaching process very seriously. Before 
doing this study, I used to rush into teaching phrasal verbs because it was part 
of the program that was supposed to be covered in only two or three weeks. How-
ever, knowing the relevance that learning phrasal verbs have in the students’ 
oral performance, I will try to expose students to them during every class from 
now on. This is especially important for me to remember because one of my main 
goals as a teacher is to try to exceed my students’ potential and improve their 
performance as much as possible. Knowing that the use or lack of use of phrasal 
verbs makes a difference between becoming more native like or sounding awk-
ward or too formal, I will certainly expose my students to phrasal verbs as much 
as possible. Finally, I honestly did not think learning vocabulary and teaching 
it correctly was so important for improving the students’ performance. Usually, 
books and programs for teaching English focus on grammar or topics in general, 
and more often than not, vocabulary is present in one or two pages per unit. 
However, not only presenting and putting vocabulary to work is important, but 
also knowing the best ways to present vocabulary in class should be fundamen-
tal aspects of any teacher’s class. I know that from now on, the previous aspects 
will be recurrent in mine.

Final Recommendations

Based on the analysis and discussion of the data obtained, the following 
recommendations can be made:
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• All learners benefit in one way or another from constant exposure to 
specific aspects of the language such as phrasal verbs. 

• To help students increase the number of phrasal verbs used while speak-
ing, more oral activities should be incorporated during the process. 

• Students’ performance in a class is closely related to the kind of expo-
sure received; therefore, enough exposure should be encouraged in order 
to obtain the desired outcome. 

• Phrasal verbs should be presented both explicitly and incidentally. 
• Phrasal verbs should be presented in a contextualized manner.
• Phrasal verbs may be acquired more effectively if they are presented 

focusing on the particle rather than on topics. 
• Another research study with two control groups should be carried out to 

find out which of the approaches, incidental or explicit, works better for 
the acquisition of phrasal verbs. In one of the groups, phrasal verbs can 
be presented explicitly and in the other one implicitly to check which of 
the approaches works better with students. 
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Appendix 1

University of Costa Rica     Total points: 20
LM-1002       Points obtained: ___
Phrasal verbs diagnostic     Grade: ___
Facilitator: Roxana Chevez

Name: _________________________ Date: ______________

Fill in the blank spaces using separable or inseparable verbs from the box. 
Make adjustments to the verbs when necessary. You may not repeat the verbs. 
There are some extra verbs. (15 pts.)

 

1. Many women around the world are ____________________ their children 
on their own. They are trying to ____________ things _____________ and 
support their families.

2. Last week I ________________________ some of my old high school class-
mates. We decided to ________________________ more friends next week-
end and do something fun.

3. The professor ____________________ the plans for this term. He 
______________ us ________ the importance of practicing English out-
side the classroom.

4. I asked my sister to _________________________ my kids while I was out. 
I promised I’d ___________________________ as soon as I could.

5. My aunt was _____________________ some old photographs and said to 
me: “Jim, you really ___________________ me ________ your grandfa-
ther.” You are both very handsome.

6. When we were _______________________, our grandparents usually 
___________ my mom ___________. My grandma cooked for us, and my 
grandpa played with us.  

7. The loud sound of an ambulance _______________ me _________ this 
morning. Thank God that happened! I was ___________________________ 
a monster that was chasing me.

8. When we have our Christmas dinner, everyone _____________ at the 
table and Daddy says a prayer before eating. 

 
 

talk about   call on   bring up 

help out   work out   find out 

run into   get up    remind about 

dream about  wake up   grow up 

come back   remind of   get together with 

bring in   look for   talk to 

look at   look after   run to  

sit down 
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Rewrite the given sentences changing the underlined part for the most ap-
propriate phrasal verb to keep their original meaning. Substitute the nouns in 
italics for the corresponding pronouns. Use the verbs in the box. YOU CAN’T 
REPEAT VERBS (5 points)

Go over Get along with Run into Bring up Ask about
Come back Try out Care about Take care of Work out

1- I try to have a good relationship with my classmates. 

2- Mrs. Smith is raising her kids by herself.

3- Researchers want to experiment with a new pill.

4- My boss hopes to find a solution for the problem.

5- The teacher always corrects the homework.

Appendix 2

University of Costa Rica     Total points: 20
LM-1002       Points obtained: ___
Phrasal verbs Post Test     Grade: ___
Facilitator: Roxana Chevez

Name: _________________________ Date: ______________

Fill in the blank spaces using separable or inseparable verbs from the box. 
Make adjustments to the verbs when necessary. You may not repeat the verbs. 
There are some extra verbs. (15 pts.)

 
 

talk about   call on   bring up 

help out   work out   find out 

run into   get up    remind about 

dream about  wake up   grow up 

come back   remind of   get together with 

bring in   look for   talk to 

look at   look after   run to  

sit down 

 

1. Many women around the world are ____________________ their children 
on their own. They are trying to ____________ things _____________ and 
support their families.
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2. Last week I ________________________ some of my old high school class-
mates. We decided to ________________________ more friends next week-
end and do something fun.

3. The professor ____________________ the plans for this term. He 
______________ us ________ the importance of practicing English out-
side the classroom.

4. I asked my sister to _________________________ my kids while I was out. 
I promised I’d ___________________________ as soon as I could.

5. My aunt was _____________________ some old photographs and said to 
me: “Jim, you really ___________________ me ________ your grandfa-
ther.” You are both very handsome.

6. When we were _______________________, our grandparents usually 
___________ my mom ___________. My grandma cooked for us, and my 
grandpa played with us.  

7. The loud sound of an ambulance _______________ me _________ this 
morning. Thank God that happened! I was ___________________________ 
a monster that was chasing me.

8. When we have our Christmas dinner, everyone _____________ at the 
table and Daddy says a prayer before eating. 

Rewrite the given sentences changing the underlined part for the most ap-
propriate phrasal verb to keep their original meaning. Substitute the nouns in 
italics for the corresponding pronouns. Use the verbs in the box. YOU CAN’T 
REPEAT VERBS (5 points)

Go over Get along with Run into Bring up Ask about
Come back Try out Care about Take care of Work out

1- I try to have a good relationship with my classmates. 

2- Mrs. Smith is raising her kids by herself.

3- Researchers want to experiment with a new pill.

4- My boss hopes to find a solution for the problem.

5- The teacher always corrects the homework.

Appendix 3

Phrasal Verbs
Activity: Chase the word
Facilitator: Roxana Chevez Herra
MI: Bodily, Verbal Linguistic, Interpersonal, Musical
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Materials: Sets of cards with phrasal verbs and definitions, masking tape, 
cd player, cd with music, candy, handout 1

Procedures:

Part A:
1. Draw two columns on the board: Column A: Phrasal verbs and Column 

B: Definitions.
2. Give each student a card with either a phrasal verb or the definition of 

a phrasal verb.
3. Explain to students that they have to paste the cards on their backs. 
4. When the teacher counts to 3, students have to take somebody else’s 

card and post it on the Column that corresponds (phrasal verbs, defini-
tion) while music plays on the background.

5. The winner is the one who keeps his/her card on the back.
6. The teacher checks the classification done on the board.
7. Have some students come to the board to match the phrasal verb with 

the corresponding definition.
Part B:

8. Give each student a copy of handout 1.
9. Read the instructions with the students and answer questions.
10. Have students write a logical reply to each of the statements or ques-

tions on the handout, using some of the phrasal verbs from part A in 
each of the answers. 

11. Have students work in pairs.
12. Check the exercise with the students by having some model their dialogues. 

List of phrasal verbs in the cards: grow up, live on, look after, look like, 
move out of, drop by, get along with, get together with, go over, run into, take 
care of.

List of definitions in the cards: become an adult, exist, supervise/watch, re-
semble, leave/relocate, visit, be friendly with, meet socially, review/correct, meet 
accidentally, watch/supervise

Appendix 4

Handout 1
Phrasal verbs
Prepared by: Chevez, R.

Instructions: Write a logical reply to each of the following statements or 
questions using one of the verbs from PART A in each of your answers. Work 
with a partner and then practice the dialogues.
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Example: 
A: I need to bring all my belongings into my new house.
B: When are you moving into your new house?

1. A: Do you know San Jose well enough to describe it to me? I know you 
were born and raised there right?

 B: ______________________________________________________________
2. A: I don’t make enough money. I just make $100 a month.
 B: ______________________________________________________________
3. A: ______________________________________________________________
 B: No teacher, I don’t think it’s necessary to review the exercise.
4. A: Can you take care of my babies today?
 B: ______________________________________________________________
5. A: Wow, you are exactly like your sister. Are you twins or something?
 B: ______________________________________________________________
6. A: I can’t understand why my sister and I can’t have a good relation-

ship?
 B: ______________________________________________________________
7. A: ______________________________________________________________
 B: Really? Oops! I am sorry for you, I know you didn’t want to see your 

boyfriend ever again. 
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Appendix 5 

Appendixes 5-10 taken from Interactions 2: Integrated Skills Edition Intermediate. McGraw Hill, 
2003.
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Appendix 6
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Appendix 7
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Appendix 8
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Appendix 9
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Appendix 10




